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ABSTRACT

This paper elucidates the use of translanguaging gestures and onomatopoeic 
expressions as a practice of concerted actions by participants in English as a Lingua 
Franca (ELF) interactions. As traditional discussions of communication strategies 
for ELF users have overly emphasized the aspect of language, recent studies of ELF 
interactions from a multilingual setting have started to explore the use of various 
VHPLRWLF�UHVRXUFHV��VXFK�DV�JHVWXUHV�DQG�RU�WRROV��LQ�DGGLWLRQ�WR�OLQJXLVWLF�FRGHV��
However, virtually no previous studies have shown atypical translanguaging phenomena 
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involving gestures and onomatopoeia. Therefore, in this paper, by drawing on 
FRQYHUVDWLRQ�DQDO\VLV�DV�D�UHVHDUFK�IUDPHZRUN�WR�DQDO\]H�GDWD�RI�ÀUVW�WLPH�HQFRXQWHUV�
between Japanese participants and their foreign interlocutors in online settings, 
we will investigate how non-typical translanguaging phenomenon are indeed made 
observable and accountable for the purpose of their lived and coordinated courses of 
actions. Special focus is placed on the participants’ use of gestures and onomatopoeic 
H[SUHVVLRQV�RI�WKHLU�ÀUVW�ODQJXDJH�LQ�WKH�IDFH�RI�GLIÀFXOWLHV�DULVLQJ�LQ�VSRNHQ�(/)�
interactions. The results will demonstrate that such bodily and linguistic practices are 
resources for the speaker’s action of repairing a problem as well as a means for the 
recipient to help resolve interactional problems. In addition, the paper will contribute 
to the body of knowledge by demonstrating how participants display their orientation to 
shared agreement in translanguaging practices in ELF interactions such as repair.

KEYWORDS: Translanguaging, Gestures, Onomatopoeia, Conversation analysis, 
Self-repair

1. INTRODUCTION

:KLOH�WKH�UHFHQW�GLVFXVVLRQ�RI�WUDQVODQJXDJLQJ�FRQFHSWXDOL]HV�LW�DV�D�G\QDPLF��ÁXLG��
multimodal, and transcultural practice (Garcia & Li, 2014; Li, 2016), there is still much 
room to investigate how translanguaging phenomena are indeed made observable and 
accountable for the purpose of their lived and coordinated course of actions with their 
RULHQWDWLRQ�WR�WKH�UHFLSLHQW��*DUÀQNHO���������L�H���DV�D�SUDFWLFDO�WKHRU\�RI�LQWHUDFWLRQ�
(Wagner, 2018).
 Although recent studies of interactions from a multilingual setting have started 
to explore the use of various semiotic resources, such as gestures and/or other tools, in 
addition to linguistic codes, a large body of translanguaging practice in the literature 
refers mainly to its linguistic aspects, as it is often claimed to be “a practical theory of 
language” (Wagner, 2018, p. 102), as shown, for instance, in Garcia & Li (2014), Li 
(2016), and Mazzaferro (2018). Furthermore, most of the literature on this practice is 
from multilingual and bilingual settings, where participants are accountably known to be 
competent in multiple languages (Garcia & Li, 2014; Jakonen et al., 2018; Mazzaferro, 
2018).
 As several cases of translanguaging1 gestures and onomatopoeic expressions 
are used by our participants with a monolingual background in their interaction with 
conversational partners, most of whom have a multilingual background, we would like 
to offer a detailed description of how translanguaging practices of those participants 
emerge (cf. Dimoski et al., 2019), demonstrating that they are practical methods 
that transcend whichever language they are using. Following this, we would like to 
propose that accountability in any given course of action is a foundational dimension of 
translanguaging practices.
1 Although the term is generally referred to the phenomenon involving languaging, the authors 
use this term in a more technical sense throughout the paper than what is conceived in other studies 
particularly due to its reference to a bodily phenomenon.
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2. BACKGROUND

2.1 Translanguaging
Broadly speaking, translanguaging is speaker-centered and refers to language practices 
in which interlocutors select certain language features and use them to match their 
communicative needs by employing all of their linguistic and semiotic resources 
(Garcia, 2011). It should not, however, be confused with code-switching, which “often 
carries language-centered connotations of language interference, language transfer or 
borrowing of codes, [with] a monolingual orientation where languages are treated as 
separate codes” (Makalela, 2017, pp. 15-16).
 Li (2018, p. 15) stated that translanguaging is a practice that involves dynamic 
and functionally integrated use of different languages and language varieties, but more 
importantly a process of knowledge construction that goes beyond language(s). The 
reason why it is crucial to observe and study translanguaging is because languages are 
a constantly emerging phenomenon and the use of more than one named language has 
become a global phenomenon especially between interlocutors with various cultural and 
linguistic backgrounds. 
� ,Q�OLJKW�RI�WKLV�SHUVSHFWLYH��E\�GHÀQLWLRQ��DQ�(/)�FRQWH[W�SURYLGHV�D�ULFK�
multilingual resource for the participants (Jenkins, 2015). Thus, as studies by Cogo 
(2012, 2016) and Pietikäinen (2014) have shown, the phenomenon of translanguaging 
is often observed in European settings, where multilingualism is a norm (also see 
-HQNLQV���������FRQÀUPLQJ�WKDW�WUDQVODQJXDJLQJ�RFFXUV�DW�SKRQRORJLFDO��OH[LFDO��DQG�
discourse levels (see Guzula et al., 2016 for translanguaging in an African pedagogical 
multilingual setting). However, we lack evidence of translanguaging in monolingual 
contexts such as Japan regarding whether it can be still observed, and if so, how it is 
incorporated into their interaction.
 Li (2018) also claimed that translanguaging empowers both the learner and the 
teacher, transforms power relations, and focuses the process of teaching and learning 
on making meaning, enhancing experience, and developing identity. Although the 
ZD\�SHRSOH�XVH�¶ODQJXDJH·�E\�XWLOL]LQJ�WKHLU�XQLÀHG�UHSHUWRLUH�RI�ODQJXDJH�IHDWXUHV�
linguistically has been observed, nonverbal translanguaging and onomatopoeic 
translanguaging, if any, also need to be observed. 

2.2 Onomatopoeia 
Another important background to this study is onomatopoeia. Bredin (1996), categorizes 
RQRPDWRSRHLD�LQWR�WZR�W\SHV��7KH�ÀUVW�LV�GLUHFW�RQRPDWRSRHLD��LQ�ZKLFK�WZR�FULWHULD�
must be met: One is that the word denotes a class of sounds, and the other is that it 
resembles a member of that class. Or put more simply, “the sound of the word resembles 
the sound that it names” (Bredin, 1996, p. 558), e.g., hiss, moan, cluck, whirr, and buzz. 
The second type he calls associative onomatopoeia, which occurs when “the sound of a 
word resembles a sound associated with whatever it is that the word denotes” (Bredin, 
1996, p. 560), e.g., cuckoo, bubble, smash, whip, and so on. Turning to a Japanese 
context, onomatopoeic expressions are used widely in all levels of the language, which 
can make Japanese very challenging for learners and for translators (Inose, 2007). 
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Examples of onomatopoeic expressions used to imitate real sounds made by human or 
animal voices or otherwise in Japanese include, for example, “zaazaa” (the sound of 
rain) or “wanwan” (the sound of a dog barking). Such expressions, according to Inose 
(2007), function as adverbs for the most part in Japanese. 
 As Bredin (1996) points out, it is often the case that the acoustic resemblance 
between onomatopoeic expressions and the actual sounds made by the objects they refer 
to is weak. This suggests that onomatopoeia in social interactions is not used merely 
WR�FRQYH\�WKH�VRXQGV�EXW�WR�DFFRPSOLVK�D�VSHFLÀF�DFWLRQ��ZKRVH�XVDJH�FDQ�EH�RQO\�
describable by analysis of the actual interaction.

2.3 Interaction Studies of Multimodality in ELF Communications
Finally, due to critiques made in the 90s which portrayed users of English as a second/
IRUHLJQ�ODQJXDJH�DV�GHÀFLHQW�FRPPXQLFDWRUV��)LUWK�	�:DJQHU���������LQ�PRUH�UHFHQW�
studies on interaction among ELF users, researchers have concluded them to be 
competent or have unproblematic interactions by demonstrating how capable they are of 
managing their interactions with multimodal semiotic resources (Björkman, 2014; Cogo, 
2009; Firth, 1996, 2009; Kaur, 2011, 2016, 2020; Konakahara, 2017, 2020; Matsumoto, 
2011, 2014, 2018; Mauranen, 2006, 2012). Especially relevant to the current studies 
is the burgeoning research area of gesture use in ELF communication (Kimura, 2020; 
Kimura & Canagarajah, 2020; Konakahara, 2017, 2020; Matsumoto & Canagarajah, 
2020). These studies have demonstrated that participants’ uses of other modalities 
besides language are an important resource to conduct meaningful communications. 
However, no existing studies have elucidated the gestures used as translanguaging. 
 Based on more than a decade of ELF research, it has become clear that ELF 
users (a) are “able to draw from the whole of their linguistic repertoires in order to 
achieve intersubjectivity” (Pietikäinen, 2018, p. 323), (b) “are competent in inviting the 
recipient to participate in searching together by incorporating multimodal resources” 
(Matsumoto & Canagarajah, 2020, p. 263), and (c) interact through meaning “co-
constructed by the participants and expanded in context with the use of multilingual 
resources” (Cogo, 2018, p. 360). These insights are all evidence for the accountability 
of participants’ engagement by utilizing any named language or means of multilingual 
FRPPXQLFDWLYH�SUDFWLFH�DV�D�FDSDEOH�DQG�FRPSHWHQW�PHPEHU��*DUÀQNHO�	�6DFNV��������
In order to address these issues, we need to elucidate how our participants use gestures 
DQG�RQRPDWRSRHLF�H[SUHVVLRQV�RI�WKHLU�ÀUVW�ODQJXDJH��DQG�FXOWXUH��DV�D�WUDQVODQJXDJLQJ�
practice in spoken ELF interactions and describe in detail the position and composition 
of a turn (Schegloff, 2007) in which they occur. By adopting the methodology of 
conversation analysis (Sacks, 1992; Schegloff, 2007), we will describe how the ELF 
users are utilizing the translanguaging gestures and onomatopoeic expressions for their 
construction of course of action.

3. DATA

Eighteen Japanese university students between the ages of 18-20 years from 
various departments participated in the present study as part of a larger project on 
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communication strategies (Dimoski, et al., 2019). The gender breakdown consisted of 
ten male students and eight females. We also had 19 overseas participants living in eight 
different countries. Their ages ranged from 20-50 years old, and they were from various 
professions. In order to keep the number of pairs even, two Japanese participants and 
one foreign participant participated twice. The participants were randomly paired, not 
based on their linguistic knowledge but depended on their availability and time zones. 
As such, our original intention was not to investigate translanguaging gestures and 
onomatopoeia; however, those phenomena were so observed and visible that the current 
study was launched.
 During the pre-pandemic period, we collected all of our data from participants by 
pairing a Japanese student with a foreign participant and video-audio recorded naturally 
RFFXUULQJ�FRQYHUVDWLRQV�XVLQJ�=RRP�WRWDOLQJ�����KRXUV��$OO�RI�WKH�LQWHUDFWLRQV�ZHUH�ÀUVW�
encounters, and names of the participants were changed with pseudonyms. Although 
participants could talk freely on any topic, we also created speaking prompts for the 
conversation to maximize the use of session time. We analyzed all the transcribed data 
and videos for use of gestures and onomatopoeia with translanguaging implications. 
6SHFLÀFDOO\��FRQYHUVDWLRQ�DQDO\VLV�ZDV�FRQGXFWHG�WR�DQDO\]H�WKH�SRVLWLRQ�DQG�
composition of a turn for translanguaging of gestures and onomatopoeia.
� 2XU�ZRUNLQJ�GHÀQLWLRQ�RI�WUDQVODQJXDJLQJ�JHVWXUHV�DQG�RQRPDWRSRHLD�LV�WKH�
use of culturally conventionalized and typical gestures and onomatopoeic expressions 
of a named language (e.g., Japanese, English, Spanish, Thai, etc.) and integrated with 
other language systems, such as English. As translanguaging implies the integration of 
different named language systems, we also treat gestures as a form of translanguaging 
when used to construct actions beyond the named language and culture.
 We found 14 cases of translanguaging gestures, and one case of translanguaging 
onomatopoeia in our data corpus. This result indicates that both phenomena are not 
frequently observed; nonetheless, they are treated as accountable by the participants. In 
the following, we will demonstrate how these gestures and/or onomatopoeia of a named 
language are used as resources for practices in ELF interactions transcending linguistic 
boundaries.

4. ANALYSIS

4.1. Translanguaging Gestures and Onomatopoeia as a Repair Solution
On several occasions, our participants used non-verbal resources such as gestures to 
achieve various social actions. Of particular interest among the practices is their use 
RI�REVHUYDEO\�FXOWXUDOO\�VSHFLÀF�JHVWXUHV��$NLQ�WR�WUDQVODQJXDJLQJ�SUDFWLFHV�W\SLFDOO\�
performed via verbal elements of a conversational turn, participants used their gestures 
as a means to go beyond linguistic and cultural boundaries.
 In Excerpt 1, a Brazilian speaker Miguel is conversing with a Japanese student 
Nami about her plan to move to Hawaii in the future. In line 1, Miguel asks when she 
wants to move, to which Nami has a bit of trouble formulating her response at the 
beginning in line 4. Due to the ambiguous formulation of her answer to the wh-question 
ZLWK�MXVW�WKH�QXPEHU�´IRUW\�RU�ÀIW\µ��OLQH�����0LJXHO�LQLWLDWHV�D�UHSDLU��'UHZ��������LQ�
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line 8. Although Nami attempts to repair her original response in lines 9 to 13 by treating 
Miguel’s trouble as a hearing problem, Miguel initiates a repair again by reformulating 
his original question to more explicitly convey what he really means in lines 15 to 22 
(the phenomenon called “third position repair,” see Schegloff, 1992). Nami still displays 
trouble in answering right away as she delays her response until line 26. She then 
formulates her answer by modifying her original version to “forty years after” with a 
hand gesture. 

Excerpt 1 [Pair 9 forty][7:34] ((A Brazilian speaker Miguel is conversing with a 
Japanese student Nami about her plan to move to Hawaii in the future.))
01  MIG: when do you want to mo::ve? When do you pla:n
02  to::mo::ve- to::, Hawai’i?
03  (.)
04  NAM: uh:::::m, (1.0) n:::: (1.5) <I thi::nk,> n::: 
��� � IRUW\����IRUW\���RU��ºIW\�
06  (1.0)
07  NAM:  [<I li::ve,>
08  MIG: [Sorry?
����1$0�� IRUW\���RU��ºIW\���
10  (1.0)
11  NAM: [forty years o:ld
12  MIG: [forty or:-
13  NAM: (mae)
  back
14  (2.5)
15  MIG: uh:m, (0.2) I:- I mean like, (0.5) now you are: 
16  at university:,
17  NAM: ya.
18  MIG: so, livi::ng in: Tokyo.
19  (0.2)
20  NAM:  ya.
21  MIG: and uh::, when will you::, <mo:ve> to 
22  live in Hawai’i?
23  (0.5)
24  NAM:  e/a::: n:::
25  (3.5)
26  NAM:  uh- (1.0) uh:: I want to for- (.) forty: (.)
27  forty? forty years *after.
    nam                *waves her left hand once
28       (2.0)
29  MIG: +Four?
����PLJ� �LQGLFDWHV�IRXU�ZLWK�IRXU�ºQJHUV��!!
30  NAM:䊻 *%four:: *ti::+ ((hand gesture))
����ºJ� ��ºJ���D
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    nam 䊻LQGLFDWHV�®�¯�ZLWK�IRXU�ºQJHUV
    nam 䊻           *makes “0” shape with both hands
����PLJ� � ����������SXWV�GRZQ�KLV�IRXU�ºQJHUV
31  *%(2.0)*
    nam 䊻�GLVSOD\V�®�¯�ºQJHUV�LQ�KHU�5�KDQG�DQG�®�¯�LQ�/��
       hand*
����ºJ� ��ºJ���E
32  *(1.0)
    nam *leans over to the camera
33  NAM: [hhh
34  MIG: [Oh, (0.5) s(h)o:: li:k(h)e, 
35  may[be after you::- you retire?
35  NAM:     [huh
36  NAM: ¥yeah¥
37  (0.2)
38  MIG: [¥Oh:::: ri::ght.¥ hh hh hh
39  NAM:  [huhhuh
40  NAM: huh huh huh [.hh
41  MIG:         [hhh

Figure 1a
Gestures performed by Miguel (left) and Nami (right) (line 29)
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Figure 1b
Hand gestures for “4” and “0” by Nami (line 31)

Miguel then checks his understanding with a candidate hearing in line 29 accompanied 
ZLWK�D�VLJQ�RI�IRXU�ZLWK�KLV�IRXU�ÀQJHUV��)LJXUH��D���1DPL�UHSDLUV�LW�E\�VKRZLQJ�WKH�
two numbers of 4 and 0 with her hand gesture along with the word “forty” in line 30 
and repeats the hand gesture subsequently in line 31 without a word. There, she uses a 
WUDQVODQJXDJLQJ�JHVWXUH�E\�GLVSOD\LQJ�IRXU�ÀQJHUV�ZLWK�RQH�KDQG�DQG�PDNLQJ�D�FLUFOH�
VKDSH�ZLWK�KHU�RWKHU�OHIW�WKXPE�DQG�LQGH[�ÀQJHU�WR�LQGLFDWH�]HUR��)LJXUH��E���7KLV�
LFRQLF�JHVWXUH�LV�DUJXDEO\�FXOWXUDOO\�VSHFLÀF�WR�-DSDQHVH�FXOWXUH��ZKLFK�PD\�QRW�EH�LQ�
WKH�UHFLSLHQW·V�GRPDLQ�RI�NQRZOHGJH��+RZHYHU��0LJXHO�VHHNV�FRQÀUPDWLRQ�DERXW�KLV�
renewed understanding of Nami’s response from line 34 with a reformulation of forty 
with “after you retire”, which is happily acknowledged by Nami in line 37.
 This example shows that, when a trouble with understanding has been indicated 
several times previously and as such repairing the problem becomes relevant, the 
translanguaging gesture of a named culture (Japanese in this case) serves as a means to 
repair the trouble source of the original utterance by presenting the information visually 
to the recipient along with verbal language.
 More remarkable instances are found in Excerpt 2. Here, the participants utilize 
both onomatopoeic expressions and gestures as a practice of translanguaging to repair an 
interactional problem. Prior to this segment, Mexican speaker, Monica, said she used to 
study abroad in Japan so she mentioned that she missed Japanese food. When a Japanese 
student, Kanako, asks what her favorite Japanese food is, Monica answers “ramen” and 
“takoyaki”, a fried octopus in pancake batter shaped like a ball. Then, Kanako gives a 
negative evaluation of not being able to eat “tako” (octopus), whose problematic nature 
is displayed through her laughter in line 2 (the troubles-resistant orientation displayed 
through laughter as in Jefferson, 1984).

Excerpt 2 [Pair 13 takoyaki][7:40] 
01  (1.0)
02  KAN: I can’t eat tak(h)o. hhh
03  *(0.8)
    kan *smiles
04  MON:  %䊺really? *䊺wh::y?
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    mon %raises her eye blows to show surprise
    kan         *nods
05  KAN:  .hhh 
06  *(1.0)        
    kan *looks upward 
07  *+(4.0)
����ºJ� ��ºJ���
    kan 䊻 *use an iconic hand gesture for chewing for 5  
  times
08  KAN:䊻 hhh *chewing, *nn?
    kan     *chewing gesture *tilts her head
09  *(2.0)
    kan *puts her left hand on her cheek
10  MON: too hot?
11      (1.0)
12  KAN: <hottu?>
13  MON: like, 
14    %(1.0)
    mon 䊻 %+puts her left hand into mouth and does the  
  ‘hot’ gesture 
����ºJ� �ºJ���E
15  MON:䊻 hot.
16     (0.8)
17  KAN: a:: *no, no, no. mm::::. 
    kan     *shakes her head and looks upwards
18      (3.0) *(2.0)
    kan   *looks at Monica
19  KAN:  *u::::n
    kan *gradually looks upwards
20      (2.0)
21  KAN:䊻 *I <don’t> <like>, 䊼nandaro 
    kan 䊻 *looks at Monica-->>         
22  KAN: *che- chewing, kucha kucha hhh
    kan *repeats the same chewing gesture as line 7
23  MON:䊻 *really? like %chewing takoyaki? 
    mon 䊻               %chewing gesture
    kan 䊻 *chewing gesture twice
24      (0.8)
25  KAN:  huh- hehheh nn::::
26      (2.0)
27  MON:  wh::y.
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Figure 2a    Figure 2b
Iconic hand gesture (line 7)                Gesture for “hot” (line 14)

Kanako’s negative evaluation is received as unexpected by Monica as displayed in 
her facial expression. Consequently, Kanako is held accountable by Monica seeking 
an explanation (in line 4). However, Kanako starts engaging in remembering activity 
�*RRGZLQ��������E\�ORRNLQJ�XSZDUGV�LQ�OLQH����'XULQJ�WKH�ÀYH�VHFRQG�SDXVH��ZKLOH�
keeping her gaze direction, Kanako uses an iconic hand gesture for chewing typically 
used in Japanese contexts. Subsequently, she utters a term that is hearable as an answer 
to Monica’s question (“chewing”) again with the typical Japanese chewing hand gesture 
(Figure 2a), along with her tilted head in line 8; thereby, displaying it as a candidate 
word choice. When Kanako puts her left hand on her cheek and brings back her gaze 
towards her interlocutor, indicating that she gives up the word search for now in line 9, 
Monica proffers her candidate understanding of Kanako’s answer in line 10. However, 
.DQDNR�GLVSOD\V�WURXEOH�ZLWK�KHU�SDUWLDO�UHSHWLWLRQ�ZLWK�D�PRGLÀHG�SURQXQFLDWLRQ�RI�
Monica’s turn in line 12. Such display of a possible trouble invites Monica to repair her 
SULRU�WXUQ�E\�ÀUVW�SURMHFWLQJ�WR�H[HPSOLI\�LW��´OLNHµ��DQG�WKHQ�GHPRQVWUDWLQJ�ZKDW�VKH�
ZDV�FRQYH\LQJ�ZLWK�D�FXOWXUDOO\�VSHFLÀF�JHVWXUH�RI�´KRWµ�E\�SXWWLQJ�KHU�OHIW�KDQG�LQWR�
mouth in line 13 and 14 (Figure 2b), which can be presumed not in Kanako’s domain.
� :KHQ�0RQLFD�FRPSOHWHV�KHU�HPERGLHG�H[HPSOLÀFDWLRQ�LQ�OLQH�����.DQDNR�ÀUVW�
claims her renewed understanding of the repaired information with a Japanese change-
of-state token a:: (Endo, 2018) and denies Monica’s candidate understanding in line 17. 
Then, the same formulation trouble again arises. Kanako indicates the trouble by looking 
XSZDUGV�DQG�HQJDJHV�LQ�D�ZRUG�VHDUFK��6KH�ÀQDOO\�FRQVWUXFWV�KHU�UHVSRQVH�LQ�D�IXOO�
sentence from line 21 by initiating her turn with “I don’t like” to indicate she is on her 
way to formulate her response. Then, she switches to Japanese and uses a self-addressed 
question of nandaro ‘What do you call it?’ to display that she still needs to search for 
a word, and then reuses the Japanese onomatopoeic expression for chewing (kucha 
kucha) with a gesture to formulate the action of chewing with her left hand, conveying 
WKDW�WKLV�LV�KHU�¶EHVW·�IRUPXODWLRQ��0RQLFD�ÀQDOO\�DFFHSWV�LW�DV�D�UHDVRQDEOH�IRUPXODWLRQ�
DQG�UHTXHVWV�WR�FRQÀUP�KHU�XQGHUVWDQGLQJ�LQ�OLQH����E\�FRS\LQJ�.DQDNR·V�JHVWXUH�RI�
chewing to demonstrate her candidate understanding. 
 In this excerpt, gestures and onomatopoeia from their native cultures and 
languages are used to formulate relevant actions when a speaker encounters formulation 
GLIÀFXOWLHV�RU�UHSDLUV�WKH�UHFLSLHQW·V�SUREOHP�LQ�XQGHUVWDQGLQJ��$V�WKH�FRQWH[WXDO�
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FRQÀJXUDWLRQ�RI�ODQJXDJH��JHVWXUHV��DQG�VHTXHQWLDO�HQYLURQPHQW�HODERUDWHV�WKH�
construction of an action that is made relevant in the local context (Goodwin, 2000), 
translanguaging gestures and onomatopoeic expressions used as a practice for repairing 
have their own accountability in the lived course of action.

4.2 Preference for Treating the Onomatopoeia as a Practice for a Word Search
While we have a good number of cases of translanguaging gestures, we only found 
one example of translanguaging onomatopoeia in our corpus (cf. Excerpt 2). The 
scarcity of its occurrence in our data might be explained by the nature of onomatopoeia, 
which is more unique to a named language compared to gestures. However, even 
WKRXJK�LW�LV�XQGHUVWRRG�WR�EH�ODQJXDJH�VSHFLÀF��JHQHULF�SURFHGXUDO�NQRZOHGJH�RI�
onomatopoeic expressions has accountability to constitute a recognizable action in the 
ELF communication, and such seemingly shared knowledge by members transcends the 
linguistic domain.
 Excerpt 3 illustrates this point. In this segment, Taiwanese speaker, John, is 
recommending Japanese student, Ken, to visit scuba diving spots in the northern part 
of Taiwan, leading them to engage in a discussion about scuba. Then, from lines 1 to 7, 
John agrees with Ken’s opinion about scuba diving by accounting for the nature of the 
activity, namely being able to see coral under the water. 

Excerpt 3 [Pair 2 scuba][28:17]
01 JOH: but- but, like you say, go- go scuba diving:,
02  uh: easy one is- is quite
03  it’s kind of: (0.5) very good (drill),
04 KEN: n::.
05 JOH: because you could see::::: (.) sea:? 
06  and, (0.5) like uh:: (1.0)>how to say,< 
07  it- it- it’s like a pla:nt under the sea?
08  (0.5)
09 KEN: ah:: yeah?
10 JOH: you know what I’m talking about, [(of course, 
11 KEN:                              [uh-hum, uh-hm.
12 JOH: you don’t know) the w(h)or::d’
13 JOH: [hhh
14 KEN: [huh huh huh .hhh
15 JOH: *like ah:: barry reef, I guess.*(0.5)barry reef,
   joh *rolling up eyes               *looks at Ken-->>
16 JOH: barry *reef,
   joh   *looks upwards-->>
17  *(0.8)
���MRK� EULQJV�XS�KLV�5�KDQG�DQG�ZDYHV��!!
18 JOH: 䊻 like, be::: blah, blah, blah* eh:: 
���MRK� � � �����������������SXWV�GRZQ�KLV�5�KDQG
19   (0.2)
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20 KEN:䊻 be:: blah, blah, blah, wha- 
21   䊻 what’s be:: blah blah blah.
22 JOH: *Just like a plant under the sea a::n’ 
���MRK� KROGLQJ�JHVWXUH�ZLWK�KLV�5�KDQG�DQG�PRYHV�EDFN��
  and forth     
23 JOH: beautifu::l? fra:gi::[l?*
   joh              -->>*
24 KEN:                  [ya, ya, ya.
���-2+�� �,�WKLQN��XK���WKH�UHHI�RU���,���IRUJRW�XK��×\D�×
26  (1.8)
27 KEN: n:::
28 JOH: So,just-(0.6)north of Taiwa:n and east of Taiwan.
29 JOH: yep.
27 KEN: OK.

On the way to explaining the coral, John engages in a word search from line 6 (“how to 
say”). Without the interlocutor to assist him (John indeed recognizes the nature of the 
problem in lines 10 and 12), he is not very successful, and so tries to give an example 
of Australian famous coral reef as a way of circumlocution in line 15. However, his 
memory is only partially correct as he is saying “barry reef” instead of “great barrier 
reef” as an attempt to repair. He then gives another word search trial in line 18 with 
a typical English onomatopoeic expression of “blah, blah, blah” to indicate the part 
of the word he is having memory trouble with by providing the initial sound of “B”. 
However, John’s appeal for help becomes in vain as Ken initiates a repair in line 20. As 
Ken’s repair initiation format (i.e., “What is X?” with a partial repeat of John’s turn) 
targets John’s prior turn to self-repair the trouble source (i.e., word search), that is “be:: 
blah blah blah,” this onomatopoeic expression does not become transcended as in the 
previous excerpt, and instead the practice itself becomes a trouble source. However, in 
line 22 and 23 John treats Ken’s understanding trouble as a referential problem rather 
than a problem with understanding the practice itself as a preferred solution to the 
problem, and thus explains what he means by “be:: blah, blah, blah” in lines 22 and 23.
 This phenomenon suggests the participant’s orientation to the accountability 
of a word search practice using onomatopoeia for translanguaging. When the possible 
problem with understanding the practice itself is indicated by the interlocutor, the 
speaker has an option to repair the problem by explaining the practice. However, the 
participant does not select the option but rather regards the nature of the trouble in 
another dimension of interaction, that is, a referential aspect of the expression. The 
language system here indicates that there seems to be a strong preference for treating the 
initiation of repair as a problem with the reference rather than a practice of using it as a 
placeholder with, in this case, “blah, blah, blah.” Such preference indicates that while 
misunderstanding does occur, it is allowed for by our language system of onomatopoeic 
H[SUHVVLRQ��WKDW�LV��WKH�SUDFWLFH�KDV�D�ODQJXDJH�VSHFLÀF�IRUP��H�J���EODK�EODK�EODK�
in English, nani nani in Japanese), which is accountably not part of the recipient’s 
OLQJXLVWLF�GRPDLQ��7KLV��LQ�RWKHU�ZRUGV��FRQÀUPV�WKDW�WKH�SUDFWLFH�LWVHOI�LV�QRW�WUHDWHG�
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as problematic. Therefore, this instance suggests that the onomatopoeic expression of 
a named language used in ELF communication is a practice for translanguaging. While 
IXUWKHU�LQYHVWLJDWLRQ�LV�RI�FRXUVH�QHFHVVDU\�WR�FRQÀUP�WKLV�DVSHFW�RI�WUDQVODQJXDJLQJ�
onomatopoeia, we believe this example points to an interesting direction for further 
pursuing our investigation.

5. DISCUSSION/CONCLUSION

Although the number of cases in the present study is fairly limited, they nevertheless 
serve to describe the practices of translanguaging with gestures and onomatopoeic 
expressions. Even though such forms accountably belong to the domain of the producer 
and not necessarily presumed to be shared by the members of other languages and 
cultures, the translanguaging gestures and onomatopoeic expressions are produced and 
understood as resources for recognizable actions, such as repairing or word searches, 
DQG�SUDFWLFHV�WR�UHSDLU�WKH�EURNHQ�LQWHUDFWLRQDO�VXUIDFHV��*DUÀQNHO�	�6DFNV��������
Schegloff et al., 1977). While assembling a collection of cases, we also found instances 
of translanguaging gestures used for practices other than repair. The analyses of these 
cases will be reported in a separate article in the future.
 In short, in addition to the mutual elaboration of language and gesture, what 
makes them observable, reportable, and accountable in a particular situation is the 
shared agreement on the methodical ways of accomplishing recognizable actions in 
VSHDNLQJ�DFFRUGLQJ�WR�D�UXOH��*DUÀQNHO���������6XFK�D�SURSHUW\�RI�QDWXUDO�ODQJXDJH�
practice consists of a position and a composition of each turn, permitting the members 
WR�JR�EH\RQG�WKH�QDPHG�FXOWXUH�DQG�ODQJXDJH�DQG�G\QDPLFDOO\�WUDQVFHQG�D�VSHFLÀF�
linguistic domain.
 With this new approach and description of translanguaging phenomena, as 
practitioners of ELF, we strongly believe that awareness of and sensitivity to particular 
details of participants’ interactional competence are needed and only it becomes a 
describable object through the lens of participants’ orientation. Regarding onomatopoeic 
expressions, exposing students to their usage across cultures, including their own, would 
serve to heighten students’ awareness of (a) variations in the way sounds are interpreted 
and represented by people around the world, and (b) potential communicative usability 
that may arise when using them in certain contexts. A similar approach could also be 
EHQHÀFLDO�UHJDUGLQJ�WUDQVODQJXDJLQJ�JHVWXUHV��%\�H[SORULQJ�WKHP�LQ�WKH�FODVVURRP��
VWXGHQWV�FDQ�EHFRPH�PRUH�FUHDWLYH�DQG�ÁH[LEOH�ZKHQ�WKH\�HQFRXQWHU�RU�XVH�WKHP�LQ�
future ELF interactions, which is a necessary skill for a global citizen. We believe it is 
EHQHÀFLDO�IRU�VWXGHQWV�WR�OHDUQ�WKDW�WKH\�DUH�E\�SURGXFWV�RI�LQWHUDFWDQWV
�HQJDJHPHQW�
because these occurrences are a part of practices we all commonly share beyond one 
particular language.
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6. LIMITATIONS

)LQDOO\��WKH�OLPLWDWLRQV�RI�WKLV�VWXG\�ZHUH�LQÁXHQFHG�E\�WKH�SHULRG�LW�ZDV�FRQGXFWHG�
and the main objective of this long-term study, which was to focus on communication 
strategies among ELF users whose background is monolingual. Our positionality 
as the researchers comes from Southeast Asian, American, Australian, and Japanese 
FXOWXUDO�EDFNJURXQGV��WKXV��ZH�ZHUH�DEOH�WR�FRQÀUP�WKDW�FHUWDLQ�JHVWXUHV�DUH�DQ�
accountable repertoire from the culture of particular participants. However, it is not 
SRVVLEOH�WR�VD\�ZLWK�FHUWDLQW\�ZKHWKHU�WKH�JHVWXUHV�LGHQWLÀHG�LQ�WKH�FXUUHQW�VWXG\�
denote translanguaging, since, in principle, they differ from language and thereby, are 
dependent on our conceptual understanding. Thus, whenever possible, the researchers' 
positionality and cultural backgrounds were invoked to verify whether certain gestures 
were conceptually available in participants' domain of knowledge.
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APPENDIX
Transcript conventions developed by Gail Jefferson (2004)

.     pitch fall
?     pitch rise
,   continuing intonation
䊺䊼    marked pitch movement
_     underscoring indicates some form of stress
-     truncation
[ ]     overlap
=     latching of turns
(0.5)   pause (length in tenths of a second)
(.)   micropause
:   lengthening of a sound
×word×� portions quieter than the surrounding talk
hhh   audible out-breath
.hhh   audible in-breath
(h)   within-speech aspiration, usually indicating laughter
#   creaky voice quality
<word>    slow speech rate
>word<    fast speech rate

Multimodal transcript conventions developed by Lorenza Mondada (2019)
* *  Descriptions of embodied movements are delimited between
+ +  two identical symbols (one symbol per participant’s line of action) and are 
  synchronized with corresponding stretches of talk/lapses of time.
*-->  The action described continues across subsequent lines
-->*  until the same symbol is reached.
>>  The action described begins before the extract’s beginning.
-->>  The action described continues after the extract’s end.
. . . .   Preparation.
------  Full extension of the movement is reached and maintained.
,,,,,  Retraction.
DYD� � 3DUWLFLSDQW�GRLQJ�WKH�HPERGLHG�DFWLRQ�LV�LGHQWLÀHG�ZKHQ��V�KH�LV�QRW�WKH�
  speaker.
ÀJ� � 7KH�H[DFW�PRPHQW�DW�ZKLFK�D�VFUHHQVKRW�KDV�EHHQ�WDNHQ�LV�LQGLFDWHG
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